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Introduction 

E ach of the previously explored forms of youth work and educational approaches proposes, in 
one way or another, a combination of activities for overcoming social inclusion. All those pro-
cesses that allow youth to complete the diff icult route to social inclusion have two elements in 

common: they are long-term processes and they combine different steps and strategies. 

After analysing many inspiring practices, we have chosen to organise the following educational 
activities and projects according to the 5As strategy proposed by Howard Williamson in “F inding 
a place in modern Europe – Mapping of barriers to social inclusion of young people in vulnerable 
situations” (Markovic et al 2015). 

 f awareness: the realities of social exclusion;

 f access: empowering and inclusive activities;

 f action: support mechanisms for inclusion; 

 f accreditation: recognition of experience, progress and achievements;

 f advancement: supportive stepping stones towards inclusion.

Based on the analysis of many experiences at European level, the combination of these f ive elements 
allows one to escape the vicious circle of social exclusion and advance towards the virtuous one of 
social inclusion. As few opportunities in a certain dimension of the life of young people (e.g. education) 
lead to fewer opportunities in other ones (e.g. work, housing), awareness about a certain situation 
of exclusion (e.g. segregation of an ethnic minority) can be the f irst step in setting up the necessary 
support mechanisms for effectively enjoying a certain right (e.g. education, non-discrimination). 

There is no linear or normative intention in this proposed strategy; the different elements or steps 
do not have to follow the 5A strategy exactly, nor do they have to take place in that order. Other very 
valuable strategies and cycles for the promotion of social inclusion can also be used.

For each “A”, in the following section, there are some educational activities and relevant projects. The 
activities as well as the projects have a strong educational dimension. Non-formal education as a whole 
can indeed very effectively contribute to the inclusion of young people with fewer opportunities. 

At the same time, non-formal education, if it is not complemented with policies and structural meas- 
ures, is clearly insuff icient for overcoming the big challenge of social exclusion of young people. It 
is necessary to include the promotion of policies and programmes that allow youth to go through 
the long-term processes towards inclusion. The projects tackle, even in a modest way, those policies 
and structural measures as an example of many others that should be promoted. 
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1.  AWARENESS: THE REALITIES  
OF SOCIAL EXCLUSION

1.1. OUTSIDERS

Aim

An interactive exercise exploring the effects of exclusive grouping on an individual while exploring 
how we react to experiences of rejection and what it feels like to belong to a group.

Time needed
10 minutes

Resources needed
None

Group size
Minimum of 12 people

Step-by-step description

1.  Ask someone to volunteer to leave the room. The remainder of the group should divide them-
selves into groups according to some agreed criterion – for example, hairstyle, eye colour, type of 
clothing, height or accent. (three minutes)

2.  The outsider is called in and guesses which group they belong to. They must state why they believe 
that group is their group. If the reason is wrong they may not join, even when they have picked 
the correct group. (four minutes)

3.  Continue with a new volunteer, giving as many participants as possible an opportunity to go 
outside, subject to time.

Reflection and evaluation

How do we behave when we belong to a group? Is it easy to reject outsiders? Is it enjoyable? Do we 
empathise with the outsider or do we enjoy our power? (three minutes)

Some further tips

This exercise focuses on the feelings and experience of being rejected rather than on communication. 
It can be used to focus a discussion on prejudice and how we react to belonging or not belonging. 
It could be developed into a study of personal experiences.
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1.2. DISABILITIES RACE45

Aim 

To make people realise what it is like to have certain limitations.

Time needed
Two hours

Resources needed
Paper
Pens

Felt-tip pens
Paint

Blindfold
Rope

Pendulum
Earplugs
Balloons

Birthday candles

Group size
Five to 40 people

Step-by-step description

1. If necessary, divide the group into smaller groups of about f ive to eight persons.

2.  Explain to the group that they should accomplish several tasks in one hour. Some tasks are group 
tasks and should be done by the whole group, none excluded. Others are permanent tasks, like a 
balloon that may never touch the ground but should all the time be kept in motion, or a pendulum 
that should remain swinging. Examples of group tasks may be:
 f paint a group portrait;
 f keep the pendulum swinging;
 f pass through an obstacle run (climbing through a hoop, over a chair, under a table, etc.);
 f make a song about the training;
 f pass a stick every 10 seconds;
 f by the end, everyone should have a clown’s face (grease paint or masks);
 f fold paper boats;
 f keep a birthday candle burning (one has to be lit with the other);
 f keep a balloon afloat. 

3.  In addition, some people in the group are rendered “disabled”. They are blindfolded, have to wear 
earplugs, are tied to another person, are only allowed to speak in a language other than the com-
mon language, are not allowed to say yes or no, are not allowed to speak at all, cannot use their 
right arm, etc. Explain again that all tasks should be performed in one hour, and that you are not 
allowed to obstruct other groups.

4.  Despite all these disabilities, the group should still perform all tasks. There should be an observer 
with every group to see if all rules are obeyed and all tasks are performed by the whole group.

5.  After one hour the groups present the results of their work and discuss how hard or easy it was 
to accomplish.

45. Adaptation from “Underdog”, Intercultureel Spelenboek, Centrum van Informatieve spelen, Leuven, Belgium, who 
adapted it from the original: “Het recht van de sterkste”, Soort zoekt andere Soort, Katholieke Jeugdraad, Chirojeugd 
Vlaanderen, 1992.
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Reflection and evaluation

 f How did it feel to be without any disabilities?
 f What was it like to have certain disabilities?
 f Did you function as a group?
 f Did the group support the individuals with certain disabilities?
 f Did being disabled mean that these people also did not take the initiative?
 f In what other ways can you experience disabilities?
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1.3. PRECONCEPTIONS OF YOUNG PEOPLE WITH FEWER OPPORTUNITIES

Aim

A humorous exercise for a group of trainees, it generates much laughter and relaxation at the end of 
the f irst day, for example. The purpose is to give a glimpse of different conceptions of youth social 
exclusion through play-acting. Moreover, it gives trainees a taste of each other’s language through 
theatre methods. This exercise will surely be followed by informal discussions, especially if imple-
mented as an evening game after dinner.

Time needed
Approximately two hours 
(one hour for preparation/

one hour in plenary)
NB: This exercise should be realised 
in a relaxing context, at the end of 
a day for example, or after dinner.

Resources needed
A big room arranged  

with props
Papers and pens

Group size
10 to 40 people

Step-by-step description

1.  F irst, the facilitator explains that the exercise will deal with light theatre methods. People who do 
not feel comfortable being actors will contribute without acting. National groups should be formed 
(up to four participants per country), which will be allowed one hour to prepare short sketches on 
youth social exclusion according to their cultures and using their languages. Humour is of course 
welcomed. In the second part of the exercise, the sketches will be presented to the remaining 
groups (arrange a place with some kind of stage).

2. The facilitator should clearly explain the following rules: 
 f if there are people not comfortable with theatre methods, they may participate in setting up the 
sketches and later on act as narrators/translators when the sketches are presented by the actors;

 f each national group will act its sketch in its own language. It is very important that the actors 
clearly write out their dialogue (one paper per actor stating what they will say);

 f the sketches should be short (no more than one minute using simple dialogue). No props or 
materials should be used;

 f each group should use one or two people not acting to narrate the dialogues using the training 
working language.

3.  The groups prepare their sketches separately for one hour. During this time the facilitator can 
arrange a stage where the performances will take place.

4.  Once all the groups are ready, the facilitator explains the following rules: the sketches will be acted 
out one after the other; they will be presented by the actors with a translation; when each actor has 
f inished a phrase, the narrator-translator will translate it immediately using the training working 
language in order to ensure that the participants understand the sketch; short sentences should 
be used to facilitate the translation task. 

5.  When the sketch is f inished, the facilitator may allow a moment for the actors to explain their 
performance if needed. This should not take too long.

6.  The actors remain on stage and the facilitator asks for volunteers from the audience, one of whom 
will stand behind each actor as a shadow.
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7.  The sketch is performed once more with the shadows. The actors should articulate when speaking 
and show the written phrases to their shadows when saying their phrases. The sketch is translated 
one more time.

8.  The sketch is performed a third time, the shadows becoming the actors and vice versa. The new 
shadow should help the new actor with pronunciation when performing the sketch (without being 
too formal). The sketch is not translated.

9. The sketch may be performed a fourth time without any shadow.

10. All the sketches should be performed.

Reflection and evaluation

There is no need for formal evaluation. This is a relaxing game intended to give participants a taste 
for the words of each other’s languages.
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1.4. HUMAN NEEDS JIGSAW

Aim

This exercise will help people realise that what they see as important might be different for others, 
and also have them reflect on the fact that we all share the same fundamental human rights.

Time needed
1 hour

Resources needed
One big sheet of paper  

for every participant
Markers
Scissors

Group size
Various

Step-by-step description

1.  Give all participants a piece of paper and let them draw an outline of themselves. (If the paper 
is big enough, they might also lie down on the paper and let someone else draw them). Cut 
out all drawings. Let the participants then divide their drawings with a marker into a jigsaw 
of six parts.

2.  Make a list, with all participants, of the things that might be important to them, for instance, food, 
friends, shelter, love, education, a stable income, good health, a good environment, religion, a nice 
family, ideals, freedom of speech, the possibility of travel, peace, not being discriminated against, 
etc., until you have a list of at least 25 to 30 items.

3.  Ask all participants to pick out six rights from this list that they consider important for them-
selves at this moment. They can write each one on the jigsaw pieces they have made from 
their drawing.

4.  When everyone has written down a right on each of their jigsaw pieces, they can cut up the 
drawings.

5.  Ask a volunteer to present his/her jigsaw to the group, explaining why they have chosen these six 
rights. Let the volunteer name the selected rights one by one. When a right is named that others in 
the group have selected as well, they should take out the corresponding piece from their drawing 
and place it in front of them.

6.  After the volunteer is f inished, ask the rest of the group if anyone had selected the same rights, or 
if anyone had any rights in common. Take care that you do not start a discussion about whether 
the choice of rights was sensible or not; the choice is purely individual and should not be discussed 
at this stage.

7.  Ask some other volunteers to share their selection of important things with the group (preferably 
someone who had nothing or only one or two things in common with the f irst volunteer) and 
repeat step 6.

8.  Discuss with the group how it is that people can perceive their needs differently. Ask them if 
they perceive that any needs/rights (newly offered or from the list already made) are absolutely 
fundamental for every human being. Make a list of these and compare them with the simplif ied 
version of the Universal Declaration of Human Rights. 
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Reflection and evaluation

 f Did many of your needs overlap with those of other persons?
 f Did you understand why others chose other things as more important for them?
 f How did you choose your needs?
 f Do you think your list has changed from the list you would have made f ive years ago, or will 
change from a future list? 

 f Are there needs/rights that must be respected for everyone without exception? Why is this if we 
can perceive our needs differently?

Some further tips

You can also vary this exercise by giving people role cards; a 90-year-old grandmother, a refugee 
seeking asylum, a boy in a wheelchair, a businessman, a student on a low income, a homeless girl, 
a professional football player, a child growing up in an Indian orphanage, a farmer from Venezuela, 
etc. Then ask the participant to empathise with the person on their role card and guess which rights 
are important to them.
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1.5. JIGSAW OF HUMAN RIGHTS

“Human rights are like a jigsaw; if one piece is missing, the jigsaw is incomplete. This is the same 
for people living in poverty; take one of our rights away and you threaten them all. You can’t give 
people their rights bit by bit and expect them to improve things for themselves bit by bit too” – Young 
member of ATD Fourth World 

Aim

This group activity can act as an energiser but its main role is to increase awareness of the scope 
and indivisibility of human rights.

Time needed
Approximately 30 minutes

Resources needed
Card/cardboard (or plywood), 

about 1 to 1.5 metres long
Paint

Markers
Cutter (or fretsaw)

Group size
Up to 30 people

Step-by-step description

Preparation:

1. Paint a side of the cardboard (or wood) in a different colour than the other.

2.  Make a drawing or painting of a person or a group of people on one side. Draw jigsaw pieces (f ive 
or six) over the painting and cut up the painting.

3.  Turn all pieces around and write an article (simplif ied if necessary) of the Universal Declaration of 
Human Rights on each piece.

Exercise:

4.  When the participants enter the room, give each of them a piece of the puzzle. Some might receive 
two or more, depending on the group size. Explain that all of them have received one (or more) 
human right, but that you need all of them to be a complete person.

5.  Ask the participants one by one to read out what is on their piece and explain (or ask someone 
to explain).

6.  When all pieces are read, invite the participants to make a whole person out of these articles by 
turning the pieces around and putting them together to complete the jigsaw.

7.  When the jigsaw is f inished, discuss why human rights are important, and what they mean in 
practice.
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Reflection and evaluation

 f Did you understand the human right on your piece?
 f What do you think it means to you in practice?
 f Do you think human rights are important? Why or why not?

Have you ever had the feeling your rights were being violated? If one right is violated or is inacces-
sible for an individual, what would be the effect on the individual’s other rights? Over the long term, 
what would be the consequences of living without one or some of your human rights? What is the 
relationship between our human rights and our human dignity? 

Some further tips

When using this exercise to start a training course, you might also give one piece to each of the 
participants at the end of the day so that, on the next day of the course, everyone can start putting 
the jigsaw together again. People will remember what they were working on and, additionally, you 
can see if everyone is present. 

At the end of the activity you could give each participant a copy of the Universal Declaration of 
Human Rights (to keep if possible) and ask them to take a few minutes to read the preamble, or 
alternatively, ask someone who is willing to read out the preamble to the group and the f irst three 
articles that together establish the link between human rights and human dignity.
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1.6. PROJECTS

Walking tours by young people on their realities: in Germany, a creative approach to engage young 
people was developed. Across Berlin, young people (aged 14 to 18) from minority backgrounds 
have designed and delivered walking tours of their neighbourhoods aimed at visitors. This is a part- 
nership project between local schools and neighbourhood management teams. The tours reflect 
the young people’s own perspective of the neighbourhood. For example, Route 65 is delivered by 
two Pakistani brothers who focus on their primary interests of “rap and religion”. Route 66 covers 
the district of Wedding, where everyone is different. Route 68 in Neukölln provides an insight into 
the lives of young Turkish women.

The Route Guides model acknowledges the value of the local knowledge held by these young 
people. Through their involvement they acquire a wide variety of skills and aptitudes (planning, 
dealing with the public, communications, teamwork, etc.) that are helpful in the labour market – but 
are also strong skills for life.46

46. SALTO-YOUTH (2012), “Urban solutions”, available at www.salto-youth.net/downloads/4-17-2683/UrbanSolutions.pdf, 
accessed 25 October 2016.

https://www.salto-youth.net/downloads/4-17-2683/UrbanSolutions.pdf
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2.  ACCESS: EMPOWERING AND INCLUSIVE 
ACTIVITIES AND ACTIONS 

2.1. DON’T LAUGH AT ME!

This activity can be used in a group setting, but works best in a one-on-one situation where young 
people have more time to think through the issues raised. 

Aim

To reflect on how it feels to be laughed at and to build empathy for other young people who may 
be in that situation. It also encourages young people to consider strategies for coping with bullying 
and to identify who could offer them support. 

Time needed
One hour

Resources needed
A copy of the DON’T LAUGH  

AT ME! sheet for each  
young person 

Pens

Group size
Any, but ideally one-on-one

Step-by-step description

1.  Introduce the idea that laughter can be used to make people feel uncomfortable and stupid as 
well as a way of expressing how happy we are. Explain that this is the difference between laughing 
at someone and with them.

2.  Hand out the worksheet and ask the young person to consider how they feel if someone laughs 
at them. This could be a gang at school, or a parent or sibling. Encourage them to share the exper- 
ience and write down on the sheet how it made them feel.

3.  Discuss what the young person could do if this happened again: for example, walk away and tell a 
trusted adult or friend. Spend time doing this and then ask the young person to use the storyboard 
on the sheet to show what they could do in each situation.

Reflection and evaluation

Review what they have drawn. Is this a solution that is going to resolve the issue or cause more 
trouble? Ask them to consider what they would do if the person being laughed at were someone 
they did not like. Would their response be different? Agree on safe people to approach for support 
if this should happen to them. 
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DON’T LAUGH AT ME! worksheet

How does it feel when people laugh at you? …………………………………………………………

……………………………………………………………………………………………………… 
…………………………………………………………………………………………………………

If I was being laughed at I could…

If someone else was being laughed at I could…
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2.2. SELF-ESTEEM – THE IMPORTANCE OF FEELING VALUED

Aim

It is important for young people’s self-esteem to feel valued by the people they care about, and by 
themselves. A lack of this can lead to frustration and aggressive behaviour. This workshop is devised 
as an introduction to building self-esteem.

Time needed
Minimum one hour

Resources needed
Copies of the worksheet  

FEELING VALUED
Pens

Group size
Variable

Step-by-step description

1.  Start by introducing the idea of self-esteem and feeling good about yourself. Hand out the work- 
sheet and some pens. If you know that the young person f inds reading and writing diff icult, read 
the sheet out and use pictures or write their answers down yourself. 

2.  Support the young people as they think about the issues raised on the sheet. If they say they cannot 
think of anything to write, suggest they think about the last time that someone made them feel 
happy or loved. You can then ask prompt questions to try and expand and reflect on this.

Reflection and evaluation

Once they have completed the sheet, review what has been written with the young person. In par-
ticular, ask them to reflect on what they have written in the f inal section. For example, the young 
person may write that they feel valued when their mother praises them and a way to achieve this 
could be “to walk away when my brother starts a f ight rather than hitting him, which upsets my 
mother”. Devise an action plan together to achieve some of these goals. Review agreements made 
regularly to celebrate achievements and set new goals.
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FEELING VALUED worksheet

THIS IS ME Last time I felt valued was when

……………………………………………………

It made me feel

……………………………………………………

People who make me feel good about myself are ………………………………………………

because ……………………………………………………………………………………….………
…………………………………………………………………………………………………………

I show them I am happy by …………………………………………….……………………………
…………………………………………………………………………………………………………

Things that make me feel good about myself are

1. ………………………………………………………………………………………………
………………………………………………………………………………………………

2. ………………………………………………………………………………………………
………………………………………………………………………………………………

3. ………………………………………………………………………………………………
………………………………………………………………………………………………

Things I can do to help achieve this are

1. ………………………………………………………………………………………………
………………………………………………………………………………………………

2. ………………………………………………………………………………………………
………………………………………………………………………………………………

3. ………………………………………………………………………………………………
………………………………………………………………………………………………



Educational activities and projects  Page 87

2.3. EVERYBODY HAS SKILLS – MEASURING PERSONALITIES

Aim

An exercise to be used twice as part of a longer training course, once at the beginning, once at the 
end. The aim of the exercise is to make people aware of their own skills, and also of what they are 
not able to do (yet).

Time needed
Two times 20 minutes  
plus evaluation time  
(especially after the 

second run)

Resources needed
Long strip of paper  
(f ive to 10 metres)  

with a scale on it from  
one to 10

Group size
Six to 30 people

Step-by-step description

1.  Explain to the participants that the scale is to mark your personal abilities on and that all partici-
pants are supposed to judge honestly for themselves if they do not have these abilities almost at 
all (1) or if they think they already have them perfectly in order (10). Explain that the exercise will 
be repeated at the end of the training to see if there are any changes, either because people have 
acquired skills or discovered they had skills they did not know about yet. Also make clear no one 
will be judged on where they are going to stand, because the exercise is mainly for themselves.

2.  Put a statement to the group and ask people to take places; if they agree completely with it, they 
should go to 10, if they feel that it does not apply to them at all, to 1. Or they can f ind a place in 
between.

3.  Ask a few people in the group to explain their positions, but do not force anyone to say something 
if they do not feel like it.

4. Repeat the exercise with several other statements.

5.  At the end of the training, repeat the method and ask people if anything has changed for them 
since the f irst time.

Examples of statements
 f I am very good at co-operating;
 f I am a natural leader;
 f I am good at giving feedback;
 f I am good at receiving feedback;
 f I am good at helping people;
 f I am innovative and am always coming up with new ideas;
 f I have lots of patience;
 f I am good at talking in front of a group;
 f I am good at planning;
 f I have a good sense of humour.
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Reflection and evaluation

 f Were there many changes in your positions the second time in comparison to the f irst time?
 f Did you gain certain qualities/skills?
 f Were there areas in which you underestimated yourself?
 f Were there areas in which you overestimated yourself?
 f Did you learn more about yourself or others?
 f Was it diff icult for you to step down a bit (if you had to)?
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2.4. IMAGE THEATRE

(see notes on Boal on page 91)

Aim

In image theatre, small groups create still photographs or tableaux of real situations (in this case of 
social exclusion) that a member or members of the group have experienced. It allows the exploration 
of feelings and empowering possible resolutions in a safe environment.

Time needed
Variable

Resources needed
None

Group size
Any

Step-by-step description

1.  Explain the background to Boal’s work and how his form of theatre allows everyone a “voice” – 
which does not necessarily mean they have to speak. 

2.  Ask the group to think about an issue – for example, bullying, isolation, discrimination – that they 
feel strongly about and that they could illustrate with a specif ic example. Then ask someone to 
volunteer to use their experience to be the “sculptor”, indicating how many people they would 
need to represent this. Ask for volunteers to become a living sculpture.

3.  The sculptor moulds each person into a character in their scene. They can do this by demonstrating 
a pose and asking the person to copy it. If participants are comfortable, the sculptor can adjust 
facial expressions and physically move limbs into the desired position. Ensure no one is likely to 
be injured!

4.  When the picture is complete the sculptor asks the frozen characters to come to life one at a time 
and each one to speak their thoughts out loud. These are called “thought tracks”. 

5.  You can follow each discussion of the image by asking members of the group to sculpt a possible 
solution to the situation.

6.  Let each person in the group have a turn at being the sculptor if they wish and if time permits.

Reflection and evaluation

Ask each tableau member how it felt to be moulded into a character or into portraying a specif ic 
emotion. Ask the observers what they felt about the representation. Was it realistic? If solutions were 
followed up, were they realistic? F inally, ask the original volunteer whose issue was explored what 
they had gained or learned from creating the tableau. Work of this nature, depending on the subject 
matter, can arouse strong emotions and so must be treated with great sensitivity. Always ensure the 
session allows suff icient time for a wind-down activity to restore equilibrium.
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2.5. CHANGING THE OUTCOME

Aim

Tableau work in small groups focusing on changing the position of the powerless in a given situation, 
aiming to explore the experience of feeling powerless, to express it visually and to try out alternatives 
and see their effect. This approach is based loosely on the work of Augusto Boal (see notes on Boal 
on page 91).

Time needed
50 minutes

Resources needed
None

Group size
Variable, in groups  

of three people

Step-by-step description

1.  Ask participants to think individually of an incident in which they felt powerless and unable to do 
anything. It could be a situation that they tried but failed to change, or one in which they would 
have liked to achieve a different outcome. (f ive minutes)

2.  In groups of three, each person in turn silently sculpts the rest of the group into three tableaux that 
depict the beginning, the middle and the end of the situation. It is necessary to tell people who 
they are only if they are confused about what they are representing in the tableau. (10 minutes)

3.  When all the groups have produced the set of tableaux for each of their members, they choose 
one of the stories to work on. Run the sequence of tableaux again for the chosen story, this time 
incorporating one spoken thought for each of the characters – that is, one thought in each tableau. 
The thoughts should be spoken in a predetermined order. 

4.  Working on the same story, extend the tableaux and thoughts into three short scenes – no more 
than a minute for each. Each person turns his or her thought into a sentence, combining it with 
some appropriate physical action. (f ive minutes)

5.  Come back to the whole group and see the work from each subgroup. Choose one of the subgroups 
to use in a demonstration. Take a tableau that has an easily identif iable oppressor, and an oppressed 
person with whom we can feel sympathy. Ask the rest of the participants to suggest how the powerless 
person might act to alter the situation. Try out these suggestions, with the participant who has the 
new idea going into the piece and playing the person whose actions they want to change. Continue 
this process with each of the stories, either as one group or with two of the groups joining together 
and serving as an audience for each other. (15 minutes)

Reflection and evaluation

What is the effect of different actions on the outcome? How does the exercise relate to the lives of 
participants? What can they take away from this work? (f ive minutes)

Some further tips

It is important that the group works on creative alternatives to the powerless response, rather than 
merely criticising it. A group will often be able to see solutions that the individual does not see. 
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Some notes on Augusto Boal and the Theatre of the Oppressed

“While some people make theatre, we all are theatre.”

Brazilian theatre director Augusto Boal developed the Theatre of the Oppressed (TO) during the 1960s. 
He wanted to transform the monologue of traditional performance into a dialogue between audience 
and stage. Boal experimented with many kinds of interactive theatre, believing that dialogue is the 
common, healthy dynamic between all humans, that all human beings desire and are capable of 
dialogue, and that when a dialogue becomes a monologue, oppression ensues. 

Inevitably, when someone shows us an image or tells us a story about their experiences, we invest that 
story and those characters with the colours of our own experiences. Image theatre uses the human 
body as a tool of representing feelings, ideas and relationships. Through sculpting others or using your 
own body to demonstrate a body position, you can create anything from one-person to large-group 
image sculptures that reflect the sculptor’s impression of a situation or oppression. You can use image 
theatre with groups that are familiar and conf ident with dramatic techniques and those with little or 
no experience. No one has to learn lines or perform, but the technique often helps people explore 
their own feelings and experiences in a non-threatening environment. It can also be a lot of fun!

For example, with a group of young people you might start to explore the theme of social exclusion. 
Two volunteers are invited to create a frozen picture or tableau, each holding a position in relation 
to one another – for example, one could be a conf ident member of society, the other a person who 
perceives themselves or is perceived by the others as an outsider. Other group members can contrib- 
ute additional images to add to the picture – for example, bystanders, passers-by, or friends of either 
person in the picture – by inserting themselves into the tableau. The group leader taps each person in 
the tableau one by one on the shoulder and asks them to speak one or more of their thoughts aloud. 
It can be very illuminating to release members of the tableau individually for a short while and allow 
them to examine the picture created before they take up their place again.

This exercise can be developed in a number of ways. The original tableau could be held in front of the rest 
of the group, who are asked to decide on a location for the encounter, and who each person could be – 
name, age, occupation/role and so on. They are asked to think of other situations that may have led up to 
this particular encounter. When they have thought of enough different situations, they are divided into 
groups, each with the task of creating a tableau for one of the scenes, in order, leading up to the f inal tableau. 

Following this, the whole group returns to the original tableau. Those not involved in the tableau are 
asked to move the situation towards some kind of resolution. They do this by replacing any character: 
by tapping that person on the shoulder, taking their place and assuming a new position, and perhaps 
speaking a new thought or spoken line.

These exercises generate a great deal of discussion, which will need to be sensitively handled by the leader.

Another feature of Boal’s work is Forum Theatre. In essence, this is a form of dramatic exploration that, 
in a subversive way, provokes understanding and learning, devising possible coping strategies to assist 
a group or individual in investigating possible solutions to particular oppressions or challenges. In the 
Forum Theatre people explore other persons, other ways which give them more power in a certain 
situation. It is about learning another kind of behaviour if it helps to prevent oppression. Forum does 
not compel, it does not say this is what you must do, but it does say maybe you could try this or that 
– it is up to you to decide in the end.

Forum scenes are usually presented as short scenes, which may well involve bringing to life the frozen 
images or tableaux already explored. Initially, the audience watches the whole scene, facilitated by a “joker”. 
The joker then tells the audience that the sketch will be performed again, except this time if anyone in 
the audience wants to suggest a different action or change to the script to bring about a better solution 
they must shout “STOP!” The audience member can then exchange places with the actor and try out their 
idea themselves or tell them how they want the scene to change. If the audience is reluctant to halt the 
action, the joker may do so and then invite the audience to suggest possible solutions.

Forum theatre not only empowers audiences and makes them part of the action, it also illustrates that 
there are always alternatives and choices to make, which can change outcomes.

Further reading:

Boal A. (1979), The theatre of the oppressed, Urizen Books, New York. 

Boal A. (1992), Games for actors and non-actors, Routledge Press, New York.

Boal A. (1995), The rainbow of desire. Selected articles by Augusto Boal, Routledge Press, New York.
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2.6. PROJECTS
Exchange education for living 
This is the title of a project in the disadvantaged neighbourhood of Duisburg-Marxloh, Germany. 
Free housing is offered to youngsters, artists, students and volunteers in exchange for supporting 
kids from the neighbourhood.47 

After receiving some training, each youngster becomes a coach and cares for up to eight children 
from six to 12 years. The coach helps with homework, supports children in their learning and does 
free-time activities with them. The local infrastructure, such as mosques, churches, sports courts, 
schools and youth centres, remain open and free of charge for the project. 

This exchange of education for living creates a “win-win” situation:
 f children with fewer opportunities receive intensive support; 
 f local and religious institutions receive the support of the youngsters who become coaches; 
 f the coaches get free housing; 
 f the disadvantaged districts become dynamic and active neighbourhoods and avoid “ghettoisation”.

Youth guidance for completing their chosen education
In Denmark, 52 municipal youth guidance centres help young people to continue or to complete 
their chosen education programme. The main target groups are pupils in primary and lower second- 
ary school and young people under the age of 25 who are not involved in education, training or 
employment. The youth guidance centres support young people during their studies and in their 
transition to the labour market. In compulsory education, each pupil is required to prepare an edu-
cation plan in partnership with a youth guidance counsellor. The pupil is expected to participate in a 
series of consultations in order to develop these plans and is encouraged to start thinking ahead to 
employment and further education opportunities after compulsory education. If the pupil is unable 
to decide, he/she may be offered a 10-day “bridging course” as an introduction to various educational 
pathways and job f ields. Furthermore, after compulsory education, Danish municipalities are legally 
obliged to monitor all young people between 15 and 17 years of age and help those who are not 
in employment or education.

To improve the position of young people excluded from the education system and/or at risk of drop-
ping out from the education system it is important to provide early intervention measures and to 
involve the parents of such children as much as possible in the education process and school life.48 

47. See www.tbfw-marxloh.org, accessed 26 October 2016.
48. From European Commission (2013), Reducing early school leaving: key messages and policy support. F inal report of the 

Thematic Working Group on Early School Leaving, available at http://ec.europa.eu/dgs/education_culture/repository/
education/policy/strategic-framework/doc/esl-group-report_en.pdf, accessed 25 October 2016.

http://www.tbfw-marxloh.org/
http://ec.europa.eu/dgs/education_culture/repository/education/policy/strategic-framework/doc/esl-group-report_en.pdf
http://ec.europa.eu/dgs/education_culture/repository/education/policy/strategic-framework/doc/esl-group-report_en.pdf
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3.  ACTION: SUPPORT MECHANISMS  
FOR INCLUSION

3.1. SNAKES AND LADDERS

Aim

A game to explore obstacles and catalysts one might encounter when starting a project, for example, 
on peer education, but also useful for an exchange or other activities. This exercise could also be 
used as a follow-up exercise after the group has had a discussion or more theoretical workshop on 
starting a project, or as an evaluation exercise.

Time needed
Creating the game: 
two to three hours

Playing the game: one hour

Resources needed
Pens

Felt-tip pens
A big sheet of paper 

Paper
Coloured cardboard

Dice
Glue

Group size
Four to 30 people  

to create the game 
Since it will be hard to hold 
discussions with the whole 
group if you are 30 people, 

you might break up into 
smaller groups and create 
several games, or split the 

game up into different parts. 
Eight to 30 people  
to play the game

Step-by-step description

1. Prepare a snakes-and-ladders board and several snakes and ladders.

2.  Explain that the aim of this exercise is to create a board game in which it is clear what the stages 
of a project are, and what problems or stimulants you might encounter. 

3.  F irst, set a starting point and a f inal goal in the f irst and last square. Most people will not have any 
problems def ining this, but do not forget that the actual activity is only half of the project and 
that the evaluation part should also be added somehow.

4.  Discuss the different stages of the project from start to end, including preparation, activity and eval- 
uation. Split the group into smaller groups if necessary. What are the things you should think about 
during all these stages? What obstacles do you expect? What events might be a catalyst for the whole 
project? And to what extent? Or, if the exercise is used as an evaluation, how did you experience the 
different stages and what did you encounter? List all the subjects you should think about and put 
them in chronological order, then arrange the obstacles and catalysts in order of importance. Take a 
look at the list and see if everyone agrees and understands all the points mentioned.

5.  Select several of the events, catalysts and obstacles (you probably will not be able to use all, since 
the game would get too large and boring to play) and place them on the board. The events f ill the 
squares in chronological order, the catalysts become ladders (the more positive influence it might 
have on the project, the longer the ladder gets, but do not make the jumps too illogical), and the 
barriers become snakes, dragging you down one or more squares. 

6.  Add conditions for using the snakes and ladders, so people f irst need to answer a question or 
perform a task connected to the place in the project cycle they are at that moment. In case of a 
ladder, this must be answered or performed satisfactorily or creatively (the group can be judge) 
to use it. In case of a snake, an unsatisfactory answer forces a person down it.
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7.  Before starting the game, everyone makes a pawn out of their piece of coloured cardboard to represent 
themselves. The game is played according to the normal rules; the number of points you throw with 
the dice is the number of squares you may move; ladders take you up, snakes down. The aim is to 
reach the last square f irst. You might add new rules like adding task squares that oblige the player to 
perform a task concerning his or her project before being allowed to move on, and giving points for 
the performance of these tasks. You may add rules about more than one person on a square (group 
tasks?) or invent other rules with the group.

Reflection and evaluation

 f How does the game reflect reality? 
 f Was the f inal goal for you the activity itself or the evaluation?
 f Did you manage to think of barriers and catalysts? Was it hard to think of creative solutions for 
the tasks?

 f Did you manage to reach a consensus on which events, catalysts and obstacles needed to be 
included in the game?

 f Did everyone participate in the discussions?
 f Did you feel like people were listening to what you were saying?

Some further tips

This game was played at a multilateral summer meeting as part of a national presentation. The 
theme of the meeting had been integrated into a national version of the game. The whole game was 
chalked onto the playground, and the people were life-size pawns. The game was extended while 
it was being played as people from other countries started to add things; we soon turned it into a 
rule that people who had f inished the game could add another obstacle or catalyst to the board.
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3.2. PUT YOURSELF IN OUR HANDS

Aim

This works well with small groups of young people whom you have worked with before. It is a good 
way to start a session that will look at positive relationships, friendships and building trust. The aim 
is to allow members of the group to experience being trusted as well as trusting someone else. It 
encourages them to consider how their own actions affect others and how that feels in reverse.

Time needed
Variable, depending  

on the number of participants

Resources needed
Good knowledge of the 

area so you can identify a 
space that provides a kind of 

obstacle course for the young 
people to navigate

A scarf to use as a blindfold

Group size
Up to 12 people

Step-by-step description

1.  Ask the young people to nominate a volunteer: it might be good to lead this part if you feel 
that someone may be pressured into doing it. Explain to them that the point of this activity is to 
encourage them to trust each other and to take responsibility for their own actions and the safety 
of others. Tell them that if they feel really uncomfortable at any point in the exercise they should 
say so, and the group will stop.

2.  Ask the volunteer to step forward to be blindfolded. Make sure that they cannot see and ask them 
to describe how that feels.

3.  Lead the young person, with their eyes still covered, to the area that you have identif ied for the 
session. Choose another member of the group to lead the volunteer. Explain that the role of 
the rest of the group is to support the young person who has the blindfold on. Facilitate as the 
young people negotiate the course that you have chosen. Ask them to reflect on their feelings, 
particularly if the young person leading loses concentration or is careless in their directions. Then 
reverse the process.

4.  Alternatively, you could ask the group to work in pairs and go through the exercise, taking it in 
turns to lead and be led.

Reflection and evaluation

Ask the group for feedback when everyone has had a turn. How did it feel to be dependent on 
someone? Was it better to be led or the leader? Did it make a difference if you could choose your 
partner? How did it feel if they gave you bad information? This can take as long as you want depend- 
ing on the area that you choose for navigation.
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3.3. POSTCARDS

A practical exercise in small groups to explore issues of social injustice and action.

Aim

This exercise aims to explore, through visual imagery, specif ic examples of social injustice and to 
explore possible and appropriate action.

Time needed
40 minutes

Resources needed
Postcards, from the examples 

that follow or of your own 
devising

Group size
Small groups of three  

to f ive people

Step-by-step description

1.  Give each group member a postcard. You can copy and cut out the examples below, or you can 
devise your own. Ask each group to come up with a series of tableaux representing the card’s 
message. With each image a sound effect should be created that the group feels sums up its core 
emotion or feeling. (15 minutes)

2.  The groups share their tableaux. The audience for each tableau gives accounts of what they think 
might be written on the card. Only then does the demonstrating group read out its card. (15 minutes)

3.  Some groups might feel that they did not quite capture the essence of their card, or that their 
tableau was misinterpreted. These groups could go back and, taking on board suggestions from 
the audience, try to improve or change their work. (Extra time needs to be allocated for this.)

Reflection and evaluation 

How do the groups feel about the issues raised by the cards? What action would they take if they 
were in similar circumstances? Are there similar things happening today? If so, what action are people 
taking? If participants were to sum up each card in one sentence, what would it be? (10 minutes)

Some further tips

It is important for the facilitator to choose cards that cover a subject matter appropriate to the group. 
The group could develop this work and produce its own postcards or posters.
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Postcards: three examples

POSTCARD

When I give food to the poor, they call me a saint. ………………………………………………

When I ask why the poor have no food, they call me a communist.  ……………………………

                                                                                                                                                      …………………………………………………………

– Dom Hélder Câmara, Brazil

POSTCARD

We are guilty of many errors and many faults, but   ………………………………………………

our worst crime is abandoning the children, 

neglecting the fountain of life.                        …………………………………………………………

Many of the things we need can wait. The 

children cannot. Right now is the time their …………………………………………………………

bones are being formed, their blood is being made 

and their senses are being developed. To them we 

cannot answer “Tomorrow”. Their name is 

“Today”.

– Gabriela Mistral, Nobel Prize-winning poet from Chile 
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POSTCARD

F irst they came for the Jews and I did not speak        …………………………………………………………

out – because I was not a Jew. Then they came  

for the communists and I did not speak out –           …………………………………………………………

because I was not a communist. Then they came  

for the trade unionists and I did not speak out –     …………………………………………………………

because I was not a trade unionist. Then they 

came for me – and there was no one left to speak 

out for me.   

– Martin Niemöller, victim of the Nazis 
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3.4. PEER EDUCATION – SCHOOL OF FREEDOM

Aim

This is an exercise for a group of people who have been involved in workshops before and are therefore 
more or less experienced participants. The purpose of the exercise is to turn consumers of workshops 
into active facilitators of workshops, and to give them the self-conf idence needed for facilitation. 

Time needed
Approximately three hours
This workshop is a starting 
point for many workshops, 

run by the participants them-
selves, and so it could lead to 

one or more working days. 

Resources needed
Two sheets of paper per 

person, one with the heading  
“What I’ve got to offer”, and 

one with “What I’d like to 
learn”
Pens

Felt-tip pens

Group size
10 to 40 people

Step-by-step description

1.  F irst, the facilitator explains that this workshop is the start of a whole range of new workshops, to be 
conducted by the participants themselves. He or she will explain that, in order to run a good workshop, 
it is not enough to have a good topic, but it should also be presented and run in an involving and inter- 
esting way. Also, he or she stresses that everyone has certain qualities, hobbies or talents people might 
not know about, and that there might be more people interested in this than they might f irst think.

2.  Then, the participants are given a crash course in workshop facilitating. This should be a very brief 
explanation, mainly mentioning the build-up of a workshop using lively presentation, different 
methods (theoretical and practical), graphic aids (pictures, cartoons) and actively involving the 
participants through discussion, role-play or theatre. If possible, plan an ideal workshop before 
the “School of freedom” exercise and let participants take notes on the structure, methods used 
and presentation techniques. 

3.  Hand out the sheets and explain their purpose. On the one saying “What I’ve got to offer”, participants 
can f ill in what talents, hobbies or skills they have. Point out that this can be anything, from street 
dance to writing song texts, from civil disobedience to making postcards, and from basic Chinese to 
Reiki. On the second paper, “What I’d like to learn”, participants can mention what they would like to 
know more about. These too can range from learning to bake bread to learning more about religions, 
and from playing football to writing slogans for banners. All participants are given 15 minutes to write 
down one to three subjects on both papers. In the meantime, the facilitator also f ills in the forms and 
prepares two signs, “Supply” and “Demand”, and sticks these on the wall. When people are f inished 
f illing in the sheets, they can stick them on the wall under the respective signs. 

4.  Everyone is given 15 minutes to take a closer look at what the others have to offer and what is being 
asked for. On the supply side, people can put a cross or a dot with a felt-tip pen if they would like 
to be part of that workshop. On the demand side, people who feel they could give a requested 
workshop can write their name next to it. Those who are also interested in that subject can simply 
put a cross or a dot next to it again.

5.  The group then takes a look at which subjects are most popular and elects a number of them, depen-
ding on the time available. In general, most workshops will take two to three hours, but this can be 
adapted. Ideally, everyone in the group should have a workshop to prepare, though sometimes this 
will be practically impossible.
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6.  The group is then divided into smaller preparation groups of four to seven people. This can be 
done at random; being part of the preparation group does not mean you have to facilitate or even 
attend the workshop. However, there should be at least one person whose subject was elected 
present in every group. It should be clear to the groups how many people, approximately, the 
workshop will be given to, and how much time is available.

7.  The preparation groups take a closer look at the elected subjects in their group. What could be good 
ways to present the subject? What energisers, role playing, discussion techniques could be used? 
How much time should be used for theory and how much for the practical part? How can all people 
attending the workshop be involved? Within the group, they create structure and content for the 
workshop(s) selected. The facilitator regularly looks in on the groups and advises and helps out. 

8.  All groups reunite again and present the structure and content for the workshops they have 
developed. 

9.  With a small group of volunteers, the workshops are programmed into the larger schedule. Different work- 
shops can be given simultaneously.

Reflection and evaluation

Individual part
 f Was it hard to think of subjects you know something about or wanted to know something about?
 f Were you surprised by the reactions of others, both their offers and demands and their reactions 
to yours?

Preparation groups
 f Was it hard to make up the structure for the workshops in the preparation groups? 
 f Did everyone participate? If not, why?
 f Were there conflicts over how the workshop should be run?

Plenary
 f What did you think of the presentation of the structure of the workshops by the other groups?
 f How do you rate your group presentation?
 f Do you feel conf ident enough with this structure to run a workshop?

Some further tips

This exercise has been used at international summer camps to serve a double purpose; on the one 
hand, to make the camp more attractive to everyone by democratically deciding what workshops 
will be offered, and on the other hand, to involve everyone in the organisation of the camp by giving 
them responsibility for a workshop. Also, the workshop is a good method to discover what knowledge 
is present within the group and realise that sometimes it is not necessary to hire professionals to 
do the job for you.

This method can be used as practice for peer education on more serious topics. Once young people 
have learned that it can be fun to stand in front of a group and think of different ways to pass on 
knowledge of one’s favourite topics, trivial as it may seem, they will gain self-conf idence from it. 

In the summer camp setting, it was possible to prepare and run three-hour workshops, with two or 
more workshops run simultaneously, giving people a chance to choose which they would like to go 
to. When there is less time available, these could also be adapted to half-hour or one-hour workshops, 
possibly even facilitated by two or three people who are interested in or have knowledge about the 
same topic. This might be a good alternative for those who feel uncomfortable about the idea of 
leading a workshop on their own.

More information: loesje@loesje.org 

mailto:loesje@loesje.org
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3.5. ENTER DIGNITYLAND! 

Enter Dignityland! is a game for young people to learn about social rights within the framework of 
human rights education. It is a card game in which players, as members of parliament in an imaginary 
country called Dignityland, are asked to decide on the social policies concerning social rights within 
a development plan for the next f ive years. Through argumentation and decision-making processes, 
players learn more about social rights and their links to social policies, and discuss actions to be taken. 

Enter Dignityland! was produced within the framework of the ENTER! project on access to social rights 
for young people from disadvantaged neighbourhoods, and within the context of celebrations for 
the 50th anniversary of the European Social Charter.49 

49. See www.coe.int/en/web/enter/enter-dignityland-, accessed 26 October 2016.

http://www.coe.int/en/web/enter/enter-dignityland-
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3.6 PROJECTS

Rückenwind: towards future employment
Rebuilding a century-old f ishing boat in a Cornish f ishing village provided a new sense of achieve-
ment and conf idence for three young men from Austria who had diff icult employment histories and 
disadvantaged backgrounds. In 2011, they spent up to a year living in the community in Cawsand, 
Cornwall (UK) with support from a youth worker and local people, including a traditional f isherman 
and boat builder. As well as learning technical skills in woodwork and improving their command of 
English, they also acquired a sense of teamwork by working together in an environment that at f irst 
they did not know. The project was run by the Rückenwind strategy, which specialises in strengthening 
the competences of young people with diff iculties in the job market. It works with young people 
who have been unemployed for lengthy periods, or who have educational or health diff iculties. 

Rückenwind projects always have strong links to the local community, and have a local project co-
ordinator as an intermediary to social workers, unemployment off ices and other advisory organisations.

An initial interview process explores each young person’s interests and skills in relation to possible 
f ields of employment, and young people are then assigned to a local project (mostly non-prof it 
making) to develop their strengths through concrete work experience. Participation in a youth 
exchange or a European Voluntary Service programme extends the experience to another country. 
The process helps develop the long-term motivation of participants, who frequently f ind work after 
their involvement, go back to school or participate in other projects. The project was hosted by 
Point Europa, a UK training and education charity, in collaboration with Cubic (Cultur and Bildung 
im Context) from Austria, which aims to help young people integrate into society and the world of 
work through international projects.50

50. From http://eacea.ec.europa.eu/youth/tools/documents/youth_employment_brochure_2012.pdf, pp. 8-9, accessed 
26 October 2016.

http://eacea.ec.europa.eu/youth/tools/documents/youth_employment_brochure_2012.pdf
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4.  ACCREDITATION: RECOGNITION OF 
EXPERIENCE, PROGRESS AND ACHIEVEMENTS

4.1.  LEARNING JOURNAL/BLOG – A PERSONAL JOURNAL  
TO RECORD LEARNING

Aim

A learning journal can have different formats and can be used in a variety of ways. The main idea 
is to give learners a tool to describe their learning and how they have learned. The greatest value 
in writing a journal is the fact that you sit down, think about what you have experienced and give 
words to it. It helps you become aware of what you have learned.
Another benef it of keeping track of your learning is that you can refer back to previous experiences 
and thoughts. It is a good way of remembering your learning. A learning journal can be daily, weekly 
or related to different events. But it def initely helps to have a rhythm.
The learning journal can be a nice-looking notebook that you give to participants at the beginning 
of the project. People can carry their journals with them during the activities, make notes and use 
those notes when talking to their peers.
It is also possible to invite learners to write their journal online, as a personal blog. A blog can be kept 
strictly personal, or learners can invite a selected group of readers, or they can share their learning with 
the whole world (public blog).

Time needed
Varies

Resources needed
A paper diary for each 

participant or notebook for 
the electronic blog variation 

Group size
Any

Step-by-step description

Give participants/learners time and space in the project to write in their learning journal. You could, 
for example, set aside half an hour at the end of each training day to write down learning thoughts. 
It is important to emphasise the importance of this individual reflection.
Provide tips and questions to start the reflection and paste them into the f irst page of each journal. 
Give participants/learners the time and material to personalise their journals (e.g. different colours, 
types, decorations). That way, it becomes their own tool and you avoid mix-ups.

Reflection and evaluation

You can use peer reflection, where two or more participants/learners reflect on their learning in pairs 
or in small groups. The journal can be an excellent tool for exchanging ideas and supporting each 
other’s learning reflections. 

Some further tips

The activity can be adapted or used in almost any context. It can also be translated into different 
languages or turned into an online application or blog. 
Young people with visual impairments can use electronic tools to write down and read back their 
learning reflections.
People with limited linguistic skills or educational diff iculties can express themselves by means of 
other media such as drawings, collages, pictures, etc.51

51. See www.salto-youth.net/downloads/4-17-2636/YP+Unfolded+complete.pdf, accessed 26 October 2016.

https://www.salto-youth.net/downloads/4-17-2636/YP+Unfolded+complete.pdf
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4.2. PROJECTS
The Fourth World People’s Universities and the merging of knowledge 

Starting up a political process 

The founders of ATD Fourth World, Joseph Wresinski and the families of the “homeless camp” in 
Noisy-le-Grand near Paris, started out in 1957 with a political objective: a better life not just for 
them, but also for their children, and for no one ever to have to suffer from poverty as they did. 
Their entire life experience had taught them that they had no chance of achieving that aim alone – 
others had to stand full square with them, and it would take political action. Since then, thousands 
of extremely poor people from all continents have joined together with people from all walks of 
life to take up that challenge and be part of a global aspiration for justice. 

Knowledge overlooked

While in many countries commitments to tackle poverty are relatively strong, most initiatives focus 
on the same hurdle: institutions, politicians, academic researchers and professional providers, even 
with the best of intentions, devise solutions based on how they see the causes of poverty. Too often, 
the women and men who are experiencing extreme poverty are seen only in terms of their problems 
and of what they do not have and need. Because their understanding is overlooked, they become 
the object of other people’s action, excluded from helping to develop our common future, outside 
the realm of democracy. They have to work with solutions that others have devised for them, solu-
tions that, developed with a disregard for their experience and vision, too often never work out in 
the long term. 

The Fourth World People’s Universities 

Believing that action can be effective only if it includes what those living in extreme poverty know, ATD 
Fourth World founded the Fourth World People’s Universities in 1972.52 The belief that people experiencing 
the severest poverty have knowledge derived from experience about themselves and their condition, of 
the world around them that makes them experience these situations of poverty, on how things need to 
be to halt the exclusion of the most vulnerable,53 was not enough. The means to enable that knowledge 
to emerge and become communicable had to be put in place. The Fourth World People’s Universities 
are run in multiple stages: reaching out to the most vulnerable people in the places where they live, 
seeking their opinion, drawing out their experience. There is a gradual realisation of the fact that they 
contribute, that they have things to say that are of interest to others. This awakening is vital for those 
who have always been ignored to dare to participate in local meetings. These meetings are the second, 
equally important, stage in which, in a climate of trust, everyone attempts to give voice to what they 
think and feel, has the experience of not feeling judged and are taken seriously however clumsily they 
may express themselves. They f ind that others are in the same boat. That prompts further self-reflection, 
overcoming shame and guilt to venture new thoughts. This is done by sharing news about their daily 
life, and working on a very wide range of specif ic topics. A monthly regional meeting brings together 
participants from different local groups, people from other walks of life who have made preparations 
together or individually, and often one or more invited “guests” relevant to the topic discussed. Local 
groups give feedback and a dialogue is created with participants. These topics are chosen out of local 
groups’ discussions or with reference to topical events. Fourth World People’s Universities or very simi-
lar processes are currently run in a number of European countries. They are held every two years in a 
European Fourth World University where members of European institutions are invited, as well as NGOs. 

52. Ferrand F. (1996), Et vous, que pensez-vous ? L’Université populaire Quart Monde, Editions Quart Monde, Paris.
53. Wresinski J. (2007), “La pensée des plus pauvres dans une connaissance qui conduise au combat”, in Wresinski J. (2007), 

Refuser la misère, une pensée née de l’action, Editions Le Cerf/Editions Quart Monde, Paris.
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Merging knowledge and practices 

The Fourth World People’s Universities gave rise to experimental programmes on merging knowledge 
and practices, where people experiencing extreme poverty, ATD Fourth World activists, academic 
researchers and training professionals compared their questions, worked out propositions, shared 
their knowledge, combined their insights and f inally produced a body of jointly written work on 
issues critical to the f ight against extreme poverty. Merging knowledge is not “giving a voice” to those 
experiencing poverty f irst-hand. Everyone is a co-protagonist and co-researcher in the process from 
start to f inish. Everyone has input into the f inal output. Merging knowledge and practices is played 
out in training, research and action. Dozens of co-training sessions have been held since 2003, bring- 
ing together up to 15 professionals, a number of people who have experienced extreme poverty 
and exclusion, and a training team of at least two people – one with a professional background, the 
other with a background of poverty – responsible for putting in place the preconditions for merging. 
A co-training session involves work on communication, perceptions, time for getting to know one 
another’s realities, writing and analysing accounts of experiences from different angles. It highlights 
and puts into practice the essential conditions for participation and partnership.54 

The work is interactive and assumes personal involvement by all. As noted by participants who have 
experienced poverty: “The professionals’ priorities are geared to housing, food, heating, health ... 
Our priorities are more general: our children’s future, for them to have a good education, the ability 
to choose what is most important to us ... They need us to discuss this with them because we don’t 
see things the same way. They talk about will, control, vital needs; we talk about struggle, freedom, 
privacy, rights”. Professionals made the following remarks on the process: “We became aware that 
the conditions of the meeting were different: in an off ice, those living in extreme poverty demand 
and expect to get something. In a co-training situation, we have come together to develop through 
listening to one another. The members of the ATD Fourth World group are training up to speak on 
behalf of other people experiencing extreme poverty”. 

What outputs does this merging have?55 

This original way of bringing actors together in an encounter gives rise to epiphanies. The joint work 
helps all those involved develop communication skills and the ability to understand environments 
alien to them, to forge partnerships. The merging of knowledge deconstructs preconceptions and 
half-baked, not to say wrong, thinking, to develop a more accurate understanding of the reality, 
and thereby to change professional, institutional, social and political practices to ensure universal 
access to rights for all. For people experiencing extreme poverty to become co-researchers and co-
protagonists dramatically changes everyone’s roles. Merging knowledge looks ahead to a society 
where everyone has a place. 

Testimony – A personal experience of participation 

Marie Jahrling-Apparicio has been a Fourth World activist for decades. She has taken part in the Fourth 
World People’s Universities and the Merging of Knowledge and Practices programmes on “People in 
poverty and academics thinking together” and “People in poverty and professionals training together” 
and is a member of the International Joseph Wresinski Centre’s Ethics Committee. This testimony is 
from the preface to the book “Merging of knowledge”:56

“I remember the Noisy-le-Grand shanty town. The mud and the living conditions meant that we never 
went unnoticed. We were the outsiders – outside the norms, outside society. We very often used to come 

54. See the charter on merging knowledge and practice with people experiencing poverty (in French) on www.croise-
mentdessavoirs.org, accessed 26 October 2016.

55. The practical application of merging knowledge and practices and its transformative effects are presented in detail in 
Ferrand C. (ed.) (2008), Le croisement des pouvoirs. Croiser les savoirs en formation, recherche, action, Editions de l’Atelier/
Editions Quart Monde, Paris.

56. Breaking barriers – Driving change, pp. 81-6, available at www.eapn.eu/images/stories/docs/eapn-books/2012-partici-
pation-book-en.pdf, accessed 26 October 2016.

http://www.croisementdessavoirs.org
http://www.croisementdessavoirs.org
http://www.eapn.eu/images/stories/docs/eapn-books/2012-participation-book-en.pdf
http://www.eapn.eu/images/stories/docs/eapn-books/2012-participation-book-en.pdf
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upon my mother weeping, however much of a brave face she tried to put on things in front of others. Her 
tears and her ill health are still inside me in the rage I feel against the injustice that is exclusion caused 
by poverty. I never used to tack the word ‘exclusion’ onto what my life was, because I felt being poor was 
my fault. When I left the shanty town, my one concern was not to be noticed. Some hope. The fact is 
that when I went back, it was like breathing, getting back to my people, a world where everyone is the 
same – bowed down, but all equal. I took up the f ight when I became aware of the injustice that we were 
experiencing – no longer to blame, but a victim, and then a f ighter. F ighting against the exclusion that is 
poverty. Joseph Wresinski asked everyone to shoulder their responsibilities in the f ight, to become aware 
of their personal value to better appreciate themselves and by getting involved with others, to form a force 
for attacking poverty. We trained in the Fourth World People’s Universities, people from different towns 
and cities in different countries. We came to recognise ourselves as a people experiencing the injustice of 
extreme poverty. We learned to understand ourselves as thinking beings capable of reflective thought, to 
be empowered, to stand up for our ideas, to communicate with others. Then to work with academics and 
professionals. To have carried out research with them, merged our knowledge, written things together – 
madness! It started out as beyond imagining, but we actually did it – it isn’t a dream! With the academics, 
it was about encountering knowledge that we didn’t have – sociological and historical knowledge; with 
the professionals, it was about overcoming our fears, prejudices and preconceptions, dispelling the set-
backs suffered in our lives with teachers, doctors, judges, social workers, etc. We did it for our people, for 
a brighter future. Other activists from the poor community are standing up and moving forward. We are 
still at the beginnings of getting the voices of the poorest heard. A voice to understand which direction 
we need to take so that everyone has the best chance. We have the experience of what cannot go on. 
The days of saying that extreme poverty is inevitable are done. It is not inevitable. I have faith in the work 
we are doing with academics and the different institutions. If we f ind the resources to train one another 
together, we can change practices that have largely failed to deliver against extreme poverty.” 
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5.  ADVANCEMENT: SUPPORTIVE STEPPING 
STONES TOWARDS INCLUSION

5.1. WHO IS THERE?

Aim

An exercise in generating the dynamics of self-organisation for a group. The purpose is to empower 
the participants to picture the diversity of people working with youth in general and young people 
with fewer opportunities in a precise area. Thanks to the general picture gathered by the end, the 
participants should be able to detect opportunities for joint work or partnerships. This exercise 
introduces the concept of setting up partnerships. It may be used as an introduction for further work 
on how to set up partnerships and the reasons for doing it.

Time needed
Approximately f ive hours 

(one hour the f irst day/four 
hours the following day)
This exercise should be 

implemented in a city (if the 
place where the training takes 

place is not located inside 
or near a city then factor in 

additional time for transport)

Resources needed
Be in or next to a city

Paper and pens or, 
alternatively, a tape recorder
City maps and phone cards  

or access to phones

Group size
10 to 40 people

Step-by-step description

1.  F irst, the facilitator explains that the workshop is the starting point for understanding the diver-
sity of people working within the range of youth in an urban area. Active enquiries will be done 
and need to be prepared in small groups. A special focus should be put on persons working 
with young people with fewer opportunities.

2.  Set up small groups of f ive to eight people. Provide maps of the city and assign each small group 
a geographical area.

3.  Allow one hour on the f irst day to prepare the investigation on young people with fewer opportunities 
in a precise area to take place on the following day. Ensure the participants have access to phones.

4.  The next day allow three hours for completing the investigation on young people with fewer 
opportunities in a precise area and preparing the feedback in plenary (participants should not focus 
too much on the feedback support but rather on how they present the results of their enquiries 
quickly and eff iciently).

5.  Allow one hour for the feedback in plenary. Make the group aff irm the concrete added value that 
the different persons/structures involved in youth work in the city may bring to a further partner-
ship for f ighting against the exclusion of young people.
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Reflection and evaluation

Group preparation
 f How did we cope with self-organisation?
 f Did we achieve our goal?

Plenary
 f Were the young people you interviewed aware of what other youngsters are doing? What kind 
of relationships do they have?

 f Are there any co-ordination structures, platforms, networks?
 f Do you think that you could as youth workers or youth organisations make such surveys for a 
city hall?

 f How would you go about setting up other partnerships?

Some further tips

If a role-playing game is used, the facilitators are the mayor and the city hall team in charge of social 
affairs, education and youth:

 f launching the exercise: inform the participants that they have been mandated, as youth workers, 
by the city hall to realise a survey on who is working in the f ield of youth in general and especially 
with young people with fewer opportunities. This is aimed at obtaining an overview of the possible 
partnerships to set up a policy for contributing to the social inclusion of youth;

 f feedback in plenary: the role-playing game continues. The mayor and the city hall team receive 
the different groups together. Each small group presents alternatively the results to the local 
authorities. The representative of the mayor and the assessors may sometimes play politicians 
insisting on targeted political objectives or asking about how a small group would raise money 
for the purposes of establishing a policy for contributing to the social inclusion of youth.

When using this role game it is important to stress afterwards the dangers of not having clear 
objectives and an ethos when being asked to be part of a partnership (the survey for the city hall) 
and the risks when dealing with politicians. This may lead to a discussion on what a partnership is 
and how to build it.
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5.2. PROJECTS
Involving unemployed persons in campaigning and service delivery57

Introduction

Justine is 36 and unemployed. In the past she has had many jobs in factories, pubs, shops and with clean- 
ing agencies. Justine has two children, one at college and working part-time and one at school with a 
paper round. She has always participated in voluntary work in schools and in community organisations. 
Leaving school at 14 when her parents split up and starting work in a factory when she was 15, she has 
no formal qualif ications. The jobs she has had have not been very rewarding with little personal or career 
development. Even poor quality jobs are scarce in the area where she lives. Justine becomes very upset 
when people look down on those who are unemployed and dismiss lightly the problems that they face. 
She believes people who have never had to deal with the employment services and their outsourced 
offshoots do not understand what they have to go through. Justine spends a lot of time looking and 
applying for jobs. She became involved in her local Unemployed Workers’ Centre as a volunteer. In attempt-
ing to become an advice worker her role involves training courses and other opportunities. Justine says 
“just because you are unemployed it does not mean you are a lazy scrounger as portrayed in the media”. 

Description of the approach

The Unemployed Workers’ Centre (UWC) is actively involved in the UK Anti-Poverty Network and has built 
a f ine reputation for its campaigning work on issues around unemployment and benef its. The organi-
sation does not see its service users as “clients” but as people with whom there is a common cause. The 
advisers in the UWCs, even those who are paid, were all once unemployed and volunteers. The UWCs 
have always integrated and involved the people who come to them for help, in the campaigns with 
which they engage. The Management Committee is largely made up of people who are out of work or 
claiming benef its, seconding others to ensure the necessary expertise and wide community involvement. 

Participation of those who are unemployed or benef it claimants ensures that the organisation 
does not become removed from its purpose, aims and objectives. The organisation tries to put into 
practice the slogan “nothing about us without us.” This standpoint is taken to the network meetings 
and is a shared philosophy across member organisations. The Get Heard initiative of anti-poverty 
organisations in the UK embodies this approach with organisations trying to bring the perspective 
of people experiencing poverty to the attention of policy makers. The toolkit produced gave com-
prehensive guidelines on the development of inclusive meetings, both in terms of accessibility and 
participation. The UWCs have been applying these guidelines in their everyday work and decision 
making. About 30 unemployed volunteers are active at the UWCs. 

The services provided by the UWCs include: 
 f benef it checks; 
 f completion of claim forms; 
 f liaising with inland revenue/local authorities; 
 f representation at benef it tribunal; 
 f take up campaigns; 
 f on-site redundancy advice. 

Challenges that job-seekers face 

Participation in the f ield of unemployment has always been very diff icult. Being out of work is an 
isolating experience. People are denied the social context of the workplace with its shared concerns 
and experiences. The government, ably assisted by the media, tries to individualise the problem of 
unemployment, placing the responsibility f irmly with those who are out of work. The problems that 
unemployment causes to the person are a huge barrier to participation in civil society. The pressure to do 
nothing other than look for work plus the psychological effects of being labelled inadequate for being 
unemployed add to the diff iculties. F inancial issues mean that long-term planning becomes impossible 

57. Breaking barriers – Driving change, pp. 77-79, available at www.eapn.eu/images/stories/docs/eapn-books/2012-parti-
cipation-book-en.pdf, accessed 26 October 2016.

http://www.eapn.eu/images/stories/docs/eapn-books/2012-participation-book-en.pdf
http://www.eapn.eu/images/stories/docs/eapn-books/2012-participation-book-en.pdf
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with immediate basic needs the priority. Choices are limited and the wider picture of shared concerns 
with others becomes ever narrower. The problems that the individual faces seem insurmountable, so 
how can an unemployed person concern themselves with the issues of others? 

The role of organisations providing participation opportunities  
for unemployed people

It is in this context that we all must assess the participation of unemployed people within our 
organisations. These diff iculties must not be an excuse for inaction but they provide a constant 
reminder of how we need to organise ourselves to include people out of work. Expenses need to 
be met, a social aspect to the involvement experience should be prioritised and personal devel- 
opment encouraged. 

Justine took all the training opportunities made available to her in the role of volunteer adviser. She 
takes an interest in the issues that come out of the work itself. The UWCs do not see advice work 
as an end in itself as it is often just used as a “sticking plaster” to cover up the problems caused 
by economic circumstances and punitive policies. The advisers at the UWCs are always trained 
to look out for the wider issues emanating from the cases that people bring through their doors. 

The EAPN has network helped organise meetings with people experiencing poverty that Justine 
attended. As a result of this work she was encouraged to take part in a campaign on adequate 
minimum income. A number of people sent a letter to the UK Chancellor calling on him to raise the 
level of minimum incomes. The correspondents likened their pressing budget problems and weekly 
def icit to the much publicised national debt crisis. As a result, Justine made her f irst appearance 
on local radio talking about her diff iculties and the motivation behind the campaign. Justine’s 
involvement led her to take part in the EAPN Conference on Minimum Income held in Brussels, 
representing the UK Network. She was interested and enthused through meeting and listening 
to the experiences of others, particularly those in Eastern Europe. Justine read on the subject and 
pledged to maintain her involvement. The UK Network had for some time been interested in taking 
up an idea that evolved from the Employment Working Group at EAPN. The plan was for unem-
ployed workers to keep a diary of their journey in looking for work in a recession. The diary would 
cover both the interaction with the organisations and bureaucracies involved in benef its claims and 
job search as well as the emotional and practical diff iculties of living on a low income. Justine was 
keen to get involved and began her blog, which can be found at www.justine-diaryofajobseeker.
blogspot.com (accessed 28 October 2015).

Justine’s story is one that highlights how the obstacles to participation of unemployed people in 
the networks can be overcome. It links involvement with active campaigning and builds in personal 
development. The obstacles and barriers must not be underestimated but should not be used to 
deny participation. 

Nothing about us without us!  
Colin Hampton, colin.hampton@hotmail.co.uk,  
Derbyshire Unemployed Workers’ Centres, www.duwc.org.uk 

http://www.justine-diaryofajobseeker.blogspot.com
http://www.justine-diaryofajobseeker.blogspot.com
mailto:colin.hampton%40hotmail.co.uk?subject=
http://www.duwc.org.uk
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Testimony – A personal experience of participation 

I used the service of the Derbyshire Unemployed Workers’ Centre myself when I had to transfer from 
income support due to a change in law, which involved tax credits, and child benef it numbers, etc. The 
confusion left me with no income for a short while. Not knowing where to turn I saw the sign for DUWC. 

Also a close family member of mine had been ill and went for a medical check to determine what support she 
could get, which I attended with her. When she failed the medical, I thought there was a mix up as the things 
in the submission papers were contradictory, especially as I had been there to witness the whole situation. 

Eventually after living on a reduction in her income for almost a year I went to tribunal with her and a rep, 
and the decision was overturned in her favour. The whole process made her worse than ever. But this was 
another thing which made me become interested in helping others who face these diff iculties daily. It 
seems there is very little real support, other than the agencies such as the DUWC. 

I wanted to train in an area which I felt would be of use to the community and to my family. I am passionate 
about people and found out a lot about the issues affecting people already in poverty. 

I like to challenge people’s opinions to aid equality and I also want a job. Being a volunteer at the UWC 
has helped me gain new skills and be involved in my community. I have started an online diary project on 
my experience of job-hunting. I hope this project will help those who work in the unemployment services 
to understand the diff iculties a job seeker faces. You can read my diary blog at the following address:  
http://justine-diaryofajobseeker.blogspot.com.

Justine Bark 
Volunteer Welfare Rights Adviser and Campaigner
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The Council of Europe has 47 member states, covering 
virtually the entire continent of Europe. It seeks to develop 
common democratic and legal principles based on the 
European Convention on Human Rights and other reference 
texts on the protection of individuals. Ever since it was 
founded in 1949, in the aftermath of the Second World 
War, the Council of Europe has symbolised reconciliation.

www.coe.int

The European Union is a unique economic and political 
partnership between 28 democratic European countries. Its aims are 
peace, prosperity and freedom for its 500 million citizens – in a fairer, 
safer world. To make things happen, EU countries set up bodies to 
run the EU and adopt its legislation. The main ones are the European 
Parliament (representing the people of Europe), the Council of 
the European Union (representing national governments) and the 
European Commission (representing the common EU interest).

http://europa.eu

Today, there is an ample and nuanced understanding of what social exclusion is, the 
groups of young people affected by it, its long-term impact on young people’s lives 
and how comprehensive policies can address it. In contrast to when the first edition 
of this T-Kit was published, in 2003, there is now a common understanding that youth 
policies and research should provide a strong base for youth work to reach out and 
support young people with fewer opportunities. 

This revised T-Kit aims to equip youth work practitioners with broad knowledge of 
the concepts of social exclusion and inclusion, as well as things to consider when 
engaging in youth work with young people with fewer opportunities. The practical 
part of the T-Kit includes a range of projects, approaches and activities to inspire 
youth workers, covering the five “A”s: 1. Awareness of the realities of social exclusion, 2. 
Access to empowering and inclusive activities, 3. Action and support mechanisms for 
inclusion, 4. Accreditation and recognition of experience, progress and achievement 
and 5. Advancement, laying down supportive stepping stones towards inclusion. 

http://youth-partnership-eu.coe.int
youth-partnership@partnership-eu.coe.int
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